The assessment of interpersonal communication competence in Japan has been traditionally done through translated versions of mainly Western-made scales, devised on the Western cultural definition of competence. A review of the more commonly used scales revealed that cultural bias in these translated scales has rendered them as having lower levels of concurrent validity. The purpose of this study was to devise a scale for assessing the communication skills that have been accepted as being more or less typical of Japanese. A 31-item scale, named the Japanese Interpersonal Competence Scale (JICS) was constructed and administered to 707 subjects of all age ranges to determine the structure of Japanese interpersonal communication competence. The factors of Perceptive Ability, Self-Restraint, Social Appropriateness, Interpersonal Sensitivity and Tolerance for Ambiguity were revealed. Validity and reliability tests showed that JICS is a promising instrument for the assessment of competence.
Interpersonal communication competence has gained popularity as an area of research in recent years, both in and outside Japan. However, in the domestic case, much of the work has been done by investigators who take it for granted that such individual skills and their assessment are culturally universal. In fact, since the translation of Snyder's (1974) Self-Monitoring Scale in the early 1980's (Iwabuchi, Tanaka & Nakazato, 1982) , a wide battery of the so-called interpersonal competence scales have been translated and administered in Japan (Daibo, 1989; Ishihara & Mizuno, 1992; Iwabuchi & Tanaka, 1987; Masutani & Matsuyama, 1988; Masutani & Nakamura, 1990; Nakamura & Masutani, 1991) , while others have been constructed in Japan based on Western definitions of interpersonal competence (Kikuchi, 1988; Wada, 1991 It is not to say that original scales have not been developed in Japan. Wada's (1991) Nonverbal Skills Scale and Horike's (1987) Social Skills Scale are two scales devised on the emic principle. Wada revealed factors of nonverbal nonexpressivity and control, and nonverbal sensitivity. It would appear that Japanese are less expressive of thier emotions, and that sensitivity to subtle nonverbal signs are warranted. Horike's scale was intended on assessing hitoatari no yosa, or good-naturedness, and its items are based purely on Japanese emics. Themes of group conformity, respect for elders, emotional control, etc. are included. Horike's items are designed in a manner such as to provide a specific interaction target (e.g. your uncle, your mother), in situation specific settings. Spitzberg and Cupach (1989) , however, assert that trait measures of competence should allow for generality of ability across situations, and with this respect, Horike's items may be considered situation bound. Assessment Scale A review of selected literature on Japanese interpersonal behavior was done to gain insight on items. The literature included Barnlund (1975 Barnlund ( , 1989 , Hamaguchi (1982) , Midooka (1991) , Nakane (1979) and Sugiyama-Lebra (1981) . Major themes of interpersonal harmony maintenance, perceptibility and sensitivity, humility and modesty, reservation and hesitation, hierarchy consciousness, relationship consciousness, dependency, group consciousness and conformity (collectivism), and context consciousness were identified. Item content was devised according to these themes, which were believed to constitute Japanese ideals of interpersonal competence. formance, since the former would allow for more generality and ease in response for the subjects. Thus, the degree to which subjects are confident of performing an act was to be measured. The construction of items, accordingly, was done to question subjects on their ability to perform specific behaviors. Items were based on the themes outlined above and the features of Japanese interpersonal communication as described in the introduction, and were roughly categorized into encoding and decoding behaviors in their initial composition. A total of 31 items was devised, organized on five-point Likert-type scales (agree-disagree), on which subjects rate themselves on their perceived ability to perform the act described. This scale was named the Japanese Interpersonal Competence Scale (JICS). 
Procedure
The student sample was administered questionaires on two separate occasions. The first administration consisted of JICS, SM (25 items), ACT (13 items), HSS (18 items) and WNS (12 items). Six weeks later, the same subjects were administered a second questionnaire, consisting of JICS, PDA (32 items), PEA (32 items) and. KSS (18 items). The JIGS was administered twice in order to check the stability of items through a test-retest. The six week period between ad-
•\ 227•\ The actual number of student subjects from which data was obtained in either administration was 336, but those questionnaires in which response sets and other bias were evident were eliminated, composing a total of 302.
The non-student sample was administered only the JICS. Each student subject was given the opportunity to gain extra course credit by taking questionnaires home to be completed by non-students. Response was totally voluntary for these subjects. A total of 440 responses were collected, but again, those with response sets and other apparent biases were eliminated, making the total 405.
Results

Factor Analysis
The first set of JICS items for the student sample and the resposes of the non-student sample, composing a total of 707 valid responses, were added together to give a 31 item composite score.
Each item was correlated to this composite, and items showing low correlations were eliminated from further analysis. This measure was taken to sort out items that were not strongly relevant toward what the majority of the items were assessing. Thus, an effective factor analysis was made possible. Nine items were deleted in this process, leaving 22 items to be subjected to a factor analysis using principle factor analysis with varimax rotation. Five factors were extracted with Eigen values of over 1.00. Table 2 Between factor correlations and internal consistencies for JICS Table 3 Correlation of JICS factors with other competence scales gap and the sets were correlated. The following coefficients were obtained: .75 for PA; .71 for SR; .70 for HRM; .71 for IS; .64 for TA; and .81 for the whole JICS scale. These represent satisfactory levels of stability. Concurrent validity was tested by correlating the JICS and its factors with some of the more popular interpersonal scales available in Japanese. Table 3 shows the correlation matrix. JICS as a whole showed high positive correlations with Horike's Social Skills Scale (.66) and Perceived Decoding Ability (.55); moderate correlation with Kikuchi's Social Skills Scale (.49), Wada's Nonverbal Skills Scale (.45) and Self-Monitoring Scale (.36); and weak, but statistically significant correlations with Affective Communication Test (.22) and Perceived Encoding Ability (-.12), the latter being a negative correlation. As expected, the JI CS, which was constructed to assess Japanese interpersonal competence, had a very strong relationship to Horike's scale, which was constructed with the same purpose in mind. With this relationship to the external criteria, concurrent validity appears to have been satisfied.
Correlations between the factors and the other competence scales revealed the following. First, for PA, strong to moderate relationships were found between PDA, KSS, HSS, SM, WNS and ACT. Of particular importance is the very strong correlation (.60) of PA (perceptive Ability) to the PDA (Perceived Decoding Ability), suggesting that the same construct has been assessed. Second, for SR, strong to moderate correlations were seen for HSS, KSS, WNS and PDA. For the HRM factor, HSS, PDA and KSS showed moderate or stronger relationships, while for the IS factor, moderate correlations were attained for PDA, ACT, SM, KSS, HSS and WNS. Demographic Variables A further test of validity was done with demographic variables. The student sample was asked to report personal factors, such as sex, age, number of siblings, order of birth, family income and presence of a date, amongst others. The nonstudent sample was asked on top of that, occupation and position within the company. T-tests and analyses of variance for differences between means on each of the demographic variables were conducted. Table 4 shows some comparisons of means for selected variables, namely sex, occupation (student/non-student) and presence of a date, while Table 5 breaks down the subjects into age groups by tens.
First, for the variable of sex, t-tests showed that females have more interpersonal sensitivity than males (t=3.12, p<.01).
Second, for occupation, those beyond schooling (non-students) had higher levels of Self-Restraint (t=2.29, p< .05), Hierarchial Relationship Management Ability (t=6.35, p<.001) and Interpersonal Sensitivity (t=4.86, p<.001) than students, while the latter scored higher on Tolerance for Ambiguity (t=3.17, p<.01).
Third, for engagement in an opposite sex relationship, those with a date showed higher scores on Interpersonal Sensitivity (t=4.30, p<.001). It would appear that those who have or had entered the job market, i.e., nonstudents, are generally more competent, perhaps because of the increased exposure to a more complex, interpersonal environment of the off-campus world. This is in consistency with the common assumption that social skills are acquired through social experience (Argyle, 1992) .
Age is another indicator of the amount of social experience one has acquired. Subjects were divided into six age groups by tens from the teens to 60 and over. Oneway analyses of variance were done on each factor. Hypothetically, it can be expected that mean scores would increase with age. This very pattern was seen for HRM (F(5, 677)= 15.11, p<.001) and IS (F(5, 677)=4.56, p< .001), while a partially consistent pattern was obtained for PA (F(5, 677)=2.73, p<.05) and SR (F(5, 677) 3.61, p<.05).
JICS has, thus,
•\ 231•\ The last factor, Tolerance for Ambiguity, is the ability to deal with people who are not clear in their stance, as well as the ability to act in that exact manner. Japanese communication is characterized by ambiguity (Okabe, 1983) . As has already been mentioned, the maintenance of wa requires that one not express his/her feelings directly. Successful interaction management with ambiguous persons, then, warrants the ability to be patient with such people until they send subtle cues, in some sort of succession, that gives away In the validity/reliability analysis, one setback of the JICS that was identified was that it required more items to give it higher levels of reliability. In particular, the IS and TA factors each consisted of only three items, thus, were not able to demonstrate high levels of internal consistency. Also, the TA factor, in particular, showed a relatively low correlation with the entire JICS scale, suggesting that it may be susceptible to validity problems. Of the 31 items initially formed, nine items, or close to one third, were eliminated. Additional items are needed to strengthen these factors, or perhaps even a restructuring of the components may appear. Kantoku implies an emotional, intuitive, nonverbal appeal to the other person, while settoku consists of clear, logical, verbal style of communication. Thus, Japanese do not rely so much on direct means of communication, so decoding, perhaps, becomes more important than encoding. The examination of demographic variables indicated that JICS was sensitive toward age difference, as well as to the student/non-student distinction. Both of these can be considered indices of social experience. One of the assumptions surrounding social skills is that it is gained through a social learning process (Argyle, 1992) . The more social experience one has, the more the opportunity to learn about social rules and norms. In conjunction with this, the popular assertion that the younger generation are less tactful in using keigo, and that they have increasingly become selfassertive (Tanaka & Takai, 1991) , appears to have been supported by the findings in this study. It can be speculated that students have been spared from the strict hierarchial relationships and heavy responsibility toward the group that exist in the workplace, and that they are yet to be properly initiated into Japanese society. A longitudinal study using JICS to examine the process of social skill acquisition through phases of socialization may be an interesting future directive. 
